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Abstract : The analysis of themes in a recount text shows how the text is organized. One of the essential themes 

to analyze is the topical theme, as it represents the clause and reflects the writer's ability to convey the content of 

the text. This study aims to identify the forms and types of topical themes that are dominantly used in recount texts 

in English textbooks for junior high school grade 9 based on the concept of Systemic Functional Linguistics. The 

research data were four recount texts taken from chapter two. The data is organized into clauses through a 

qualitative approach with a content analysis research design. All clauses were analyzed based on the types of 

themes and rheme. The analysis results show that there are 97 topical themes. Most topical themes were 

participants (78.4%) and circumstances (21.6%). In addition, the recount texts did not have process as the central 

theme. The dominant type of topical theme found is the unmarked theme, followed by the marked theme. This 

study's findings reinforce the importance of explicitly teaching the elements and types of topical themes found in 

the self-contained curriculum teaching materials to support language learning in junior high schools. 

Keywords: English for Nusantara Textbook; Recount Text; Topical Theme 

Abstrak : Analisis tema dalam teks recount menunjukkan bagaimana teks tersebut disusun. Salah satu tema 

penting yang perlu dianalisis adalah tema topical karena tema tersebut mewakili klausa dan mencerminkan 

kemampuan penulis dalam menyampaikan isi teks. Penelitian ini bertujuan untuk mengidentifikasi unsur-unsur 

dan jenis tema topikal yang do1minan digunakan dalam teks recount pada buku pelajaran bahasa Inggris untuk 

siswa kelas 9 SMP berdasarkan konsep Linguistik Sistemik Fungsional. Data penelitian terdiri dari empat teks 

recount yang diambil dari bab dua. Data tersebut disusun ke dalam klausa melalui pendekatan kualitatif dengan 

desain penelitian analisis isi. Semua klausa dianalisis berdasarkan jenis tema dan rema. Hasil analisis 

menunjukkan bahwa terdapat 97 tema topikal. Sebagian besar tema topikal adalah partisipan (78,4%) dan 

keaadaan (21,6%). Selain itu, teks-teks recount tersebut tidak memiliki proses sebagai tema sentral. Jenis tema 

topikal yang dominan adalah tema tak bertanda, diikuti oleh tema bertanda. Temuan penelitian ini memperkuat 

pentingnya pengajaran eksplisit mengenai unsur-unsur dan jenis-jenis tema topikal yang terdapat dalam bahan 

ajar kurikulum mandiri untuk mendukung pembelajaran bahasa di sekolah menengah pertama. 

 

Kata kunci: Buku Teks English for Nusantara; Teks Recount; Tema Topikal 

 

1. INTRODUCTION 

Textbooks are the primary and supplementary resources in the teaching and learning 

process, through which students can gain understanding and enhance their critical thinking 

skills (Wale & Bogale, 2021). In addition, Rahim et al. (2021) stated that textbooks are written 

materials that serve as sources of informative content used by students in learning activities to 
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deepen their understanding and improve their learning experiences. Furthermore, textbooks 

serve as a tool for introducing texts while expanding vocabulary and grammar knowledge 

applicable to classroom teaching and learning activities (Cunningsworth, 1995). Therefore, to 

present informative content, the materials in textbooks must also be well-structured (Valverde 

et al., 2002). 

English textbooks contain texts from various genres with the aim of enhancing students’ 

genre awareness and literacy (Dost, 2025). In the context of education in Indonesia, one type 

of text that students must study is the recount text (Hidayati, 2024). A recount text is a text that 

retells events that have already taken place in the past, such as a vacation or a personal 

experience from the past (Qomariah, 2021). This genre aims to retell past events in a sequential 

manner, similar to a diary, thereby providing information or entertaining the reader (Sartika et 

al., 2022). Dost (2025) states that recount texts in English textbooks are divided into four 

subcategories: personal, historical, biographical, and autobiographical. One of the most 

frequently encountered categories in English textbooks is the personal recount text. As material 

in English textbooks, the text must meet language appropriateness standards according to 

students’ developmental stages, as evidenced by spelling, phrasing, and the sentences 

structured within each paragraph (Octora et al., 2023). Therefore, text analysis plays a crucial 

role in identifying subtle patterns to explore the meaning of the text (Nguyen et al., 2020). 

Text structure plays a vital role in successful language learning. Mahfud et al. (2024) 

emphasize that it can improve students' learning objectives. One approach that can be used to 

examine this structure is theme structure analysis, which positively impacts teaching and 

learning language in the classroom Yan (2015). In the framework of systemic functional 

linguistics, the theme is the starting point of the message. Eggins (2004) and Halliday (1994) 

mention that one element that is always present in every clause is the topical theme. This 

element functions as a marker of the main idea and as a basis for readers to understand the 

content of the text. Thus, analysis of the topical theme helps determine how the author 

organizes the information in the text. 

The topical theme is the first constituent in a clause that carries the meaning of experience 

(Emilia, 2014; Martin et al., 2020). This theme can be realized through three transitivity forms: 

participant, circumstance, and process (Emilia, (2014);  Halliday & Matthiessen (2004). 

Participant is realized through a nominal group or pronoun, process through a verb indicating 

an action, while circumstance is present as an adverb. Furthermore, Gerot & Wignell (1994) 

stated that topical themes are divided into marked and unmarked theme, as illustrated in “Figure 

1”. An unmarked theme is characterised by the fact that the unit at the beginning of the clause 
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functions as the subject. Meanwhile, marked themes are realized as modifiers to give specific 

emphasis (Eggins, 2004). 

 

Figure 1. Types of Topical Theme 

 

Several previous studies have explored themes in various types of texts. In their study, 

Meiarista & Widhiyanto (2020) stated that the emergence of topical themes in recount texts 

written by students reached the highest percentage, namely 53.6%. Furthermore, Mustofa and 

Kurniawan (2023) found that unmarked topical themes dominated 51.2% of student recount 

texts, indicating a tendency for writers to directly highlight the main character or topic. Mahfud 

et al. (2024) conducted research about the Merdeka Curriculum textbooks for junior high 

school also showed similar results, where topical themes dominated 55% of clauses. These 

findings emphasize the importance of topical themes in maintaining text coherence, even 

though the focus of the research was not exclusively on this element. These findings underscore 

the significance of topical themes in preserving text coherence, even though the primary focus 

of the research did not pertain exclusively to this aspect. 

However, to date, no research has examined topical themes in a single type of text and in 

a particular textbook. Most studies still analyze themes and rhemes comprehensively, and few 

have focused on examining recount texts in textbooks. This discrepancy underscores the 

necessity for research exclusively focused on topical themes in recount texts, a genre currently 

incorporated within the school curriculum. 

To fill this research gap, this study focuses on recount texts in the English for Nusantara 

textbook for Grade IX. This study has two objectives: first, to identify the most dominant form 

of topical theme used; and second, to identify the variations in the types of topical themes that 

appear. This analysis is expected to enrich functional linguistic studies and provide practical 

contributions for teachers and students in English language learning. 

2. RESEARCH METHOD  

This study employs a quantitative approach. Through quantitative methods, numerical 

data is collected and analyzed to gain an understanding of a phenomenon (Rana et al., 
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2021).  This study also used content analysis as a research design, as suggested by previous 

research (Zein et al., 2023). Quantitative content analysis is a classification approach to identify 

textual information, ranging from text structure, word patterns, frequency, context, and 

relationships (Grbich, 2013). There are eight stages in conducting quantitative content analysis 

(Rose et al., 2014). It begins with formulating two research questions, followed by establishing 

systemic functional linguistics as the theoretical framework. The third stage involves 

determining the units for which frequency will be calculated. In this study, the research data 

consists of manifest content, or material that is easily observable (Saldanna & Omasta, 2021). 

The focus of manifest content is clause-level analysis, which is defined as the largest 

grammatical unit (Gerot & Wignell, 1994). Next, the fourth stage is to create a coding scheme 

following the theoretical frameworks of Halliday and Matthiessen (2004) and Eggins (2004). 

The subsequent stages are data collection, the coding process, data analysis, and finally, 

reporting the findings of the data analysis. To calculate the frequency of occurrence of elements 

and types of topical themes, calculations were performed using the percentage formula 

developed by Cameron (2001), as shown in “Figure 2”. 

 

Figure 2.  Percentage Formula 

The research data is in the form of four recount texts sourced from chapter two of the 

English textbook for junior high school grade IX, authored by Damayanti et al. (2022). The 

textbook was published in 2022 by the Ministry of Education and Culture. This study focuses 

on the second chapter, which uses language to recount past experiences. Therefore, several 

recount texts were identified in the second chapter of the book. Meanwhile, the four recount 

texts were chosen because they fall under the category of personal recount texts. Personal 

recount texts are a type of text that retell the author’s personal experiences (Sitorus & Sipayung, 

2018). Personal recount texts are also a genre frequently found in junior high school-level 

English textbooks (Dost, 2025). This research focuses on the topical themes in the four recount 

texts. The four selected personal recount texts are characterised by a shared thematic focus, 

namely the description of vacation experiences. The research focused on the topical themes in 

the four recount texts. In addition, these four personal recount texts also share the same 
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structure, beginning with orientation, events, and reorientation (Hasanah, 2022). The initial 

personal recount text consists of five paragraphs and is located on page 105; it retells the 

author’s vacation to Karimunjawa Island. Second, there is a personal recount text about the 

author’s vacation to Sumbawa, consisting of four paragraphs and located on page 116. Next is 

a personal recount text titled "My First Snorkeling Experience," which consists of five 

paragraphs and is located on page 124. Finally, there is a personal recount text describing the 

author’s experience spending a vacation in Bogor. This text consists of three paragraphs and is 

located on page.  

In analysing the data, the researcher employed the research framework developed by 

Milles et al. (2014), as illustrated in “Figure 3”. The process consists of three primary stages: 

data reduction, data display, and conclusion drawing. In data reduction, several stages start 

with recounting the text broken down into clauses, then identifying the topical theme elements, 

and classifying the topical theme according to the types.  Next, the data is presented in tables. 

The last step is to draw conclusions from the findings.  

 

Figure 3. Stages in Data Analysis 

3. FINDING AND DISSCUSSION  

This study examines the dominant topical theme forms and topical theme types found in 

four recount texts. The data were analyzed using Halliday & Matthiessen's (2004) textual 

analysis model related to topical theme rheme analysis. Before determining the form and type 

of topical theme, the four recount texts were fragmented into clauses and then analyzed based 

on theme rheme. Thus, the analysis of this study is at the clause level.  

The research findings are summarized in two key points. First, the dominant forms of 

topical theme in recount texts are the participant as a topical theme, followed by circumstances. 

Second, the study identifies two types of topical themes: unmarked and marked. 
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1. Dominant Forms Used in Recount Texts 

Table 1. Dominant Forms Used in Recount Texts 

Text Part Circ Pro 

1 26 5 0 

2 18 2 0 

3 21 7 0 

4 11 7 0 

Total 76 21 0 

% 78.4% 21.6 0 

 

Notes: 

Part = Participant 

Circ = Circumstance 

Pro  = Process 

 

The result of the analysis indicated the presence of 97 topical themes. As illustrated in 

“Table 1”, the most prevalent form of topical theme is identified as 'Participant', with a 

frequency of 78.4%. This is followed by 'Circumstance', which occurs in 21.6% of cases. 

Meanwhile, no process as a topical theme was found in the recount text. The use of topical 

themes in the text indicates that the writer focuses information on 'who or what (participant)' 

and 'where, when, why, which, and how (circumstance)' (Zein et al., 2023). 

 Participant as Topical Theme 

Table 2. Participant as Topical Theme 

We really enjoyed the sunset 

Participant Rheme 

Topical Theme 

 

Participant as a topical theme is the most frequent form of topical theme in the text. As 

illustrated in “Table 2”, it supports the results of research conducted by Larasati et al. (2022) 

that the percentage of participants is greater than in other forms. In the table, 'we' functions as 

the subject, while the rest becomes the theme. "We", "I", and "it" are the elements that appear 
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most often in recount texts. Maryam et al. (2020) mentioned that using references is one of the 

language features of recount texts. 

 Circumstance as Topical Theme 

 

Table 3. Circumstance as Topical Theme 

Last week, my parents and I went to Bogor to spend our weekend 

Circumstance Rheme 

Topical Theme 

 

In “Table 3”, the first sentence is "Last week," which is the topical theme of the second 

sentence. The sentence in the table above is identified and summarised as a circumstantial 

adjunct as a topical theme, because the topical theme in the table used the adverb of time. In 

the context of recount texts, temporal circumstantial adjuncts have been observed to frequently 

function as the topical theme (Halliday & Matthiessen, 2004). It is commonplace to encounter 

phrases such as "Last semester," "On the second day," and "Last week.” 

 

The findings show that the dominant form of topical theme is represented by the 

participant as a pronoun, which always appears at the beginning of the clause. After that, it is 

followed by a circumstance represented as an adverb. Meanwhile, the process as a topic theme 

was not found in the recount text. Process as a topic theme was not found in the recount text. 

This is due to one of the characteristics of a recount text, namely the use of the simple past 

tense and action verbs that do not occur at the beginning of the clause (Hasanah, 2022).This 

also aligns with research conducted by Mustofa and Kurniawan (2023), which shows that only 

nominal and adverbial groups appear as topic themes, while verbal groups are not found in 

recount texts. Similar findings were also revealed by Meiarista and Widhiyanto, (2020), who 

stated that verbal groups do not function as topic themes because recount texts only focus on 

telling the sequence of events in the past, not on persuading or influencing readers. 
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2. The Types of Topical Theme 

 Unmarked Theme 

 

Table 4. Unmarked Theme 

Unmarked Theme Rheme 

I could observe a variety of corals and fishes 

We departed from Jepara in the morning 

It was a lovely day 

The garden was very big 

 

Unmarked themes are the dominant type used in recount texts. It appears as many as 76 

times. As illustrated in “Table 4”, the word "I" as the theme of the clause is most frequently 

found in recount texts. Clauses beginning with the words "I," "We," and "It" fall into the 

category of unmarked themes that use pronouns as the head of the clause. These pronouns 

belong to the noun category according to grammatical theory. Furthermore, based on the 

analysis results shown in “Table 4”, there are unmarked themes consisting of common nouns. 

The word "The garden" uses a noun as the head of the clause. In this study, unmarked themes 

are realized through pronouns and nouns. 

These findings align with the research conducted by Mustofa and Kurniawan (2023), 

who state that the unmarked theme, as the topical theme, dominates the beginning of the clause. 

The unmarked theme appears when the subject is in the initial position within the sentence 

structure, consistent with the theoretical framework of systemic functional linguistics 

(Hanafiah et al., 2018). A subject located at the beginning of a clause has a conventional 

meaning that serves to indicate the topic of the text (Amartya et al., 2022). Furthermore, clauses 

that begin with a noun or pronoun to identify the main participant (the core of the text) indicate 

that the writer has achieved the text’s purpose (Emilia, 2014). 

 

 

 

 

 



 
 
 

 e-ISSN : 2809-0268; p-ISSN : 2809-0403, Hal. 606-618 

614     INOVASI – Volume. 5 Nomor. 2 Mei 2026 

 
 

 Marked Theme 

 

Table 5. Marked Theme 

Marked Theme Rheme 

The next day, we did other activities 

As soon as the sky got darker, we went back to the hotel 

Last semester, I was sent to Manado North Sulawesi to represent 

my school at a national storytelling competition 

 

The number of marked themes that appear in the recount text is 21. As illustrated in 

“Table 5”, it can be seen that the words "The next day" and "Last Semester" serve as the head 

of the theme. These are adverbs functioning as modifiers in the clause. Meanwhile, the word 

"As soon as" serves as the head of the theme. It is a linking word functioning as a conjunction 

to connect the clause to the independent clause. In a declarative clause, a theme that is not the 

subject is called a marked theme (Halliday (1994). This indicates that a marked theme consists 

of an adverb and a conjunction. 

The results of this marked theme analysis align with the research conducted by Mustofa 

and Kurniawan (2023), which showed that marked themes are less common than unmarked 

ones. (Mahfud et al., 2024) stated that the most common form of marked theme is the adverb. 

It serves to provide additional meaning to the subject. Furthermore, marked themes with 

adverbial elements are used by writers to ensure coherence and to emphasize time or reason 

(Eggins, 2004). Placing something other than the subject at the beginning of a clause can alter 

the typical mood structure (Bell, 1991). Consequently, such themes are rarely found 

(Anggraeni & Mahdi, 2020). Nevertheless, the use of marked themes can capture readers’ 

attention by providing information about the story’s time (Ningyi, 2020).  

Based on the results above, it is evident that the presence of a topical theme in a text 

plays a crucial role in maintaining coherence and cohesion in the organization of the message 

(Nugraha, 2023). Butt et al. (2000) explained that the use of themes helps students to effectively 

build meaning across clauses, sentences, paragraphs, and the whole text. Using the right theme 

reflects the writer's ability to convey the main topic clearly. The topical theme in the text also 

illustrates an aid to students in understanding the content of the text. That way, the information 
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can help. Readers understand the main idea and follow the flow of text development. In 

addition, the use of topical themes indicated by the subject can foster students' awareness and 

direct their focus on the content of the text. 

 

4. CONCLUSION AND RECOMMENDATION  

This study shows that only participant and circumstance elements are used as topical 

themes in recount texts. In addition, the variation in the use of marked and unmarked themes 

illustrates that textbook writers utilize topical themes strategically to build the recount 

structure. This finding confirms that topical themes are essential in helping students understand 

the content and flow of recount texts. Therefore, teaching about the elements and types of 

topical themes must be explicitly done at the junior high school level. The result provides 

benefits for teachers and curriculum designers in developing and implementing the curriculum 

at school. 

This research is limited to analyzing the form and type of topical theme in a recount text 

in one government-issued textbook, so the findings cannot be generalized to all teaching 

materials. Therefore, future researchers are advised to conduct a more comprehensive study of 

topical themes in other text types, such as descriptive text, narrative text, argumentative text, 

and others. Future researchers are also encouraged to analyze types of English textbooks 

published by private entities. In addition, research on multiple English textbooks with different 

levels will increase the understanding of the effectiveness of studying such linguistic features 

in language teaching and learning.   

 

REFERENCES 

Amartya, D., Nugraha, S. I., & Ridwan, I. (2022). Recount Text in EFL Vocational School: A 

Thematic Structure Analysis. Elsya : Journal of English Language Studies, 4(3), 290–297. 

https://doi.org/10.31849/ELSYA.V4I3.9983 

Anggraeni, Y., & Mahdi, S. (2020). Indonesian Language Important but Undervalued at Home: 

Theme and Thematic Progression Analysis. JEPAL (Journal of English Pedagogy and 

Applied Linguistics), 1(1), 49–62. https://doi.org/10.32627/JEPAL.V1I1.41 

Bell, R. T. (1991). Translation and Translating: Theory and Practice . Longman Inc.  

Butt, D., Fahey, R., Feez, S., Spink, S., & Yallop, C. (2000). Using Functional Grammar. 

National Centre for English Language Teaching and Research, Macquarie University. 

Cameron, L. (2001). Teaching languages to Young Learners. Cambridge University Press. 

Cunningsworth, A. (1995). Choosing Your Coursebook. Macmillan Education Australia. 



 
 
 

 e-ISSN : 2809-0268; p-ISSN : 2809-0403, Hal. 606-618 

616     INOVASI – Volume. 5 Nomor. 2 Mei 2026 

 
 

Damayanti, I. L., Febrianti, Y., Suharto, P. P., Nurlaelawati, I., Fellani, A. J., & Hendra. (2022). 

English for Nusantara Untuk SMP/MTS Kelas IX (1st ed.). Kementerian Pendidikan, 

Kebudayaan, Riset, dan Teknologi. 

Dost, G. T. (2025). Exploring Genre Representation in English Textbooks: Implications for 

Curriculum, Textbook and Literacy Development. Frontiers in Education, 10, 1–9. 

https://doi.org/10.3389/FEDUC.2025.1543992/ 

Eggins, S. (2004). An Introduction to Systemic Functional Linguistics (2nd ed.). London 

Continuum.  

Emilia, E. (2014). Introducing functional grammar. Pustaka Jaya. 

Gerot, L., & Wignell, P. (1994). Making Sense of Functional Grammar. Gerd Stabler. 

Grbich, C. (2013). Qualitative Data Analysis: An Introduction  (2nd ed.). SAGE Publications. 

Halliday, M. (1994). An introduction to functional grammar. Oxford University Press. 

Halliday, M. A. . (1994). An Introduction to Functional Grammar  (1st ed.). Oxford University 

Press. 

Halliday, M. A. ., & Matthiessen, C. M. I. . (2004). An introduction to functional grammar 

(3rd ed.). Routledge. 

Halliday, M. A. K., & Matthiessen, C. M. I. M. (2014). Halliday’s Introduction to Functional 

Grammar: Fourth Edition (4th ed.). Routledge. 

Hanafiah, R., Yusuf, M., & Aswani, A. (2018). Theme Markedness in EFL Students’ Recount 

Texts: A Systemic Functional Analysis. SALTeL Journal (Southeast Asia Language 

Teaching and Learning), 1(1), 14–20. https://doi.org/10.35307/SALTEL.V1I1.3 

Hasanah, I. (2022). An Analysis of Madrasah Aliyah Students’ Ability in Writing Recount 

Text. Takuana: Jurnal Pendidikan, Sains, Dan Humaniora, 1(1), 50–58. 

https://doi.org/10.56113/TAKUANA.V1I1.17 

Hidayati, N. A. (2024). Analysis of Recount Text Written by Junior High School Students 

Based on Freedom Curriculum (Kurikulum Merdeka). Retain: Journal of Research in 

Language Teaching, 12(03), 30–35. https://doi.org/10.26740/RT.V12I03.62939 

Larasati, K. D., Putri, I. G. A. V. W. P., & Ayomi, P. N. (2022). An Analysis on Thematic 

Progression Patterns of Boris Johnson’s Speech. ELYSIAN JOURNAL : English 

Literature, Linguistics and Translation Studies, 2(4), 100–109. 

https://doi.org/10.36733/ELYSIAN.V2I4.4400 

Mahfud, A., Rusmawaty, D., & Ventje, J. K. (2024). Theme and Rheme Analysis In Kurikulum 

Merdeka English Textbook of Junior High School. Berumpun: International Journal of 

Social, Politics, and Humanities, 7(1), 15–25. 

https://doi.org/10.33019/BERUMPUN.V7I1.146 

Martin, J. R., Maton, K., & Doran, Y. J. (2020). Accessing Academic Discourse: Systemic 

Functional Linguistics and Legitimation Code Theory. Routledge. 



 
 

Topical Theme Analysis in Recount Texts from an English for Nusantara Textbook: an SFL-Based Study 

617     INOVASI – Volume. 5 Nomor. 2 Mei 2026 

 
 

Maryam, S., Mustika, N., & Yugafiati, R. (2020). The Analysis of Recount Text Written by 

Expert and Students. PROJECT (Professional Journal of English Education), 3(2), 202. 

https://doi.org/10.22460/PROJECT.V3I2.P202-209 

Meiarista, K., & Widhiyanto, W. (2020). Theme-Rheme Configuration in Recount Texts 

Produced by Indonesian EFL Students. ELT Forum: Journal of English Language 

Teaching, 9(1), 55–64. https://doi.org/10.15294/ELT.V9I1.37148 

Milles, M., Huberman, A. M., & Johnny, S. (2014). Qualitative Data Analysis: A Methods 

Sourcebook  (3rd ed.). Sage Publications, Inc. 

Mustofa, M. I., & Kurniawan, E. (2023). Theme and Thematic Progression in a Recount Text 

by an Advanced Student. IJELTAL (Indonesian Journal of English Language Teaching 

and Applied Linguistics), 7(2), 481–494. https://doi.org/10.21093/IJELTAL.V7I2.1382 

Nguyen, D., Liakata, M., DeDeo, S., Eisenstein, J., Mimno, D., Tromble, R., & Winters, J. 

(2020). How We Do Things With Words: Analyzing Text as Social and Cultural Data. 

Frontiers in Artificial Intelligence, 3(62), 1-14. 

https://doi.org/10.3389/FRAI.2020.00062/TEXT 

Ningyi, L. (2020). Analysis of the Thematic Structure and Thematic Progression Patterns of 

the  Queen's 2020 National Speech. English Literature and Language Review, 6(8), 147–

152. https://doi.org/10.32861/ELLR.68.147.152 

Nugraha, D. S. (2023). The Topical Theme Depicted in the Talks of Education in Indonesian’s 

TEDx. ELT-Lectura, 10(1), 21–31. https://doi.org/10.31849/ELT-

LECTURA.V10I1.11905 

Octora, G., Ridwan, I., & Wachyudi, K. (2023). An Analysis of the English Textbook “Hello 

Jakarta Grade V” for Elementary Students. PROJECT (Professional Journal of English 

Education), 6(5), 919–930. 

https://journal.ikipsiliwangi.ac.id/index.php/project/article/view/17703 

Qomariah, N. (2021). Theme and Rheme in Students’  Writing. KnE Social Sciences, 502–515. 

https://doi.org/10.18502/KSS.V5I4.8707 

Rahim, M. N., Mohammadi, T., & Hashemi, A. (2021). A Critical Evaluation of the Twelfth 

Grade English Language Textbook for Afghanistan High Schools. Elsya : Journal of 

English Language Studies, 3(2), 67–77. https://doi.org/10.31849/ELSYA.V3I2.6295 

Rana, J., Gutierrez, P. L. L., & Oldroyd, J. (2021). Quantitative Methods. Global Encyclopedia 

of Public Administration, Public Policy, and Governance, 1–6. 

https://doi.org/10.1007/978-3-319-31816-5_460-1 

Rose, S., Spinks, N., & Canhoto, A. I. (2014). Management Research : Applying the Principles. 

Routledge.  

Saldanna, J., & Omasta, M. (2021). Qualitative Research : Analyzing Life. SAGE Publications, 

Inc.  

Sartika, D., Khairinisaak, K., & Asmara, R. (2022). The Analysis of Students’ Difficulties in 

Writing Recount Text. Journal of English Education Program, 3(1), 59–66. 



 
 
 

 e-ISSN : 2809-0268; p-ISSN : 2809-0403, Hal. 606-618 

618     INOVASI – Volume. 5 Nomor. 2 Mei 2026 

 
 

https://doi.org/10.26418/JEEP.V3I1.50496 

Sitorus, G. S., & Sipayung, K. (2018). An Error Analysis of Using Phrases in Writing Recount 

Text at Tenth Grade in SMA Parulian 2 Medan. Celt: A Journal of Culture, English 

Language Teaching & Literature, 18(1), 79–88. 

https://doi.org/10.24167/CELT.V18I1.562 

Valverde, G. A., Bianchi, L. J., Wolfe, R. G., Schmidt, W. H., & Houang, R. T. (2002). 

According to the Book: Using TIMSS to investigate the translation of policy into practice 

through the world of textbooks. Springer Netherlands. 

Wale, B. D., & Bogale, Y. N. (2021). Using Inquiry-Based Writing Instruction to Develop 

Students’ Academic Writing Skills. Asian-Pacific Journal of Second and Foreign 

Language Education, 6(1). https://doi.org/10.1186/S40862-020-00108-9 

Yan, L. (2015). A Systemic Functional Linguistic Analysis of the Application of Theme and 

Thematic Progression Patterns in College English Writing Teaching—A Study of Sample 

Writings of CET-4. World Journal of English Language, 5(4), 33-56. 

https://doi.org/10.5430/WJEL.V5N4P33 

Zein, T. T., Sinar, T. S., Nurlela, N., Lubis, T., & Rosa, R. N. (2023). Theme Structure in an 

Introduction Section of Articles Published in Indonesian National Journals. Studies in 

English Language and Education, 10(1), 251–265. 

https://doi.org/10.24815/SIELE.V10I1.25181 

 


